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Requirements

The purpose of this inquiry is to investigate and to provide a detailed description and analysis of how adolescents read the word and the world. You will
form an inquiry question, based upon your work in the course to date, and collect data to answer your question — using your fieldnotes, interviews, and
artifacts to explore your question. You should plan to interview at least one adolescent to understand how they engage in/with the world and to explore your
topic of inquiry. The focus of this inquiry is thinking deeply about the literacy practices of the participants in your field site and how particular practices are
valued and promoted while others thrive in alternate spaces.

To engage with this inquiry deeply, you want to position yourself as a really fabulous, close reader of your fieldwork site. You want to read the
classroom for all of the different ways that it embodies language and literacy and observe and reflect on the range of ways that adolescents interpret,
participate in, challenge, and/or respond to the various texts and contexts in this site. It is important to consider how the fieldwork experience is congruent
with and/or bumping up against your past and current understandings about adolescents’ engagement with texts and contexts? It might be helpful to
include specific excerpts from your fieldnotes, as well as artifacts from the classroom.

As you think about and plan for this inquiry in the weeks before it is due, please consider the following questions. You may choose to focus on one or
two that are most salient in your context:
° What have you gleaned, either from your observations and/or conversations with the cooperating teacher, about the kinds of curricular
expectations, standards, policies, and mandates that inform the school/classroom’s culture of reading?

) How do adolescents talk about, engage with, and negotiate different texts and contexts?

° What are some of the specific experiences of student readers in this space? (By “readers”, we envision students’ engagement not only with print
texts, but also with other texts that are part of the classroom literacy environment. This includes: class policies, online texts, visual texts, social
organization patterns, opportunities for talk or writing about “texts”, etc.).

° What identities, as readers, do students construct for themselves in the classroom? \What identities are constructed for or available to students in
this space? How do students take up, resist, question and/or re-write the different activities in the classroom?

) What spaces or opportunities are available (or not) for “reading the word and the world”?
° In what ways is this classroom a multimodal space?

Based on these materials, we would like you to compose a digital story about your inquiry project: what did you learn by closely listening to adolescents
in/across your fieldwork site? We will be viewing these digital stories together in the last weeks of class. This will provide rich data for our collaborative
inquiry into the literacy practices of adolescents in a range of schools and grade levels. You will receive additional materials to guide you in composing your
story, but you should be mindful that three minutes is a very short time, so you should hone in on telling one particular part of the story.




Genre — Biography / Autobiography

HILARY S W A NK

FREEDOM WRITERS

THEIR WORADS,
FUTURE

*AN INSPIRING, UPLIFTING MOVIE
WHICH PULLS NO PUNCHES."
s

N

Resource: LaGravenese, R. (Director). (2007). Freedom Writers [Film] 1:27:36. MTV Films, Jersey Films, and 2S Films.



http://www.youtube.com/watch?v=-8yKSbdDens

Genre - Fictions / Novels / Realism and Drama




Genre - Fictions / Novels / Realism and Drama

JOHN STEINBECK “That was John Steinbeck, The Grapes of Wrath. It's

‘ required, 10th-grade reading material; and if that doesn’t
‘ '"’:EAT(IHER“' prove to you that this_ i_s not a hostage situation, | don’t
din the RYF think that you’re qualified to report even the weather.” -

i character in movie The Public (2018) “amended” an
explanation to news-reporter who live-interviewed
another key character in the midst of a lock-down inside
the Cincinnati Public Library.

Resource: Estevez, E.. (Director). (2018). The Public [Film].
Greenwich Entertainment.

r Experience and Sensatiol -

IGNET BOOK + Complete and Unabridged




Genre — Manuscripts, “Drafts”, and Marginal Notes

September 9, 2009. Revising a speech
for a special joint session of Congress.
Photograph by Pete Souza

(Image Credit: Obama, 2020, A President
Looks Back on His Toughest Fight, The
New Yorker. Link)
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https://www.newyorker.com/magazine/2020/11/02/barack-obama-new-book-excerpt-promised-land-obamacare

Writing as an “Output” of Perception: Piece by Student

Prompt/Requirement: Which aspects of the Tufts undergraduate experience prompt your
application? In short, “Why Ours”? (100-150 words)

Finding the University was like finding a diamond in a hack stack. Finding a college that
allows me to explore environmental science and interdisciplinary art is an infrequent
opportunity. During the winter of my junior year, | spent time talking to current students,
researching programs like the study abroad program “Tufts at London”. The Fine Arts
program has classes like “Embodied Resistance Through Textile Practice” that will let me
explore using textile art as a form of protest and feminism while also having the resources of
a top research university.

| believe that an art education should not be defined to a single major and the
customized art experience that the Fine Arts program strives to achieve in its curriculum
solidifies my interest to learn in an environment free of the constraints of a traditional
single-major experience, with room to explore the limits of what art truly can be. Lastly, after
talking with Professor K. at my portfolio review, | left excited about what an tufts education
has to offer.




(cont.) The Main idea, Evidence, Analysis, and Link Paragraph Strategy

Conjunction Theme/Statement Substances Analyses/Judgment

Finding the University was like finding a diamond in a hack stack. Finding a college that
allows me to explore environmental science and interdisciplinary art is an infrequent
opportunity. During the winter of my junior year, | spent time talking to current students,
researching programs like the study abroad program “School at London”. The Fine Arts
program has classes like “Embodied Resistance Through Textile Practice” that will let me
explore using textile art as a form of protest and feminism while also having the resources of
a top research university.

| believe that an art education should not be defined to a single major, and the customized
art experience that the Fine Arts program strives to achieve in its curriculum solidifies my
interest to learn in an environment free of the constraints of a traditional single-major
experience, with room to explore the limits of what art truly can be. Lastly, after talking with
Professor K. at my portfolio review, | left excited about what an education has to offer here.




Conclusion: Situated Context of Reading

Literacy means one’s ability to read and write (traditional).

Social practice (Hamilton): it varies across time and space as people do it.

Critical social practice (Street): marginalized / dominant

Learning happens in the situated, normally social context. R p—

EDUC 629 Teaching English/Langusge and Literacy in Middle and Secondary Schools
Graduste School of Education, University of Pennsylvania

Phonological and phonemic (44 sounds/phonemes) awareness. P oo 42

Dachao Sun (snd@upenn edu)

In this inquiry. a close look into & piece of student writing is delivered with the ultimate inteat of leaming from
its process for improving of teaching adolescent writing. Substances are drawn from fiekdnotes of the tutoring
sessions that | had with the student in just the last few weeks, as well a5 classroom simulation sing the

g descriptive review process when  small group of three graduate students analyze student writing pieces.
= run away.” They looked of hi
iilsadly off down the river Myl You are ugly The ariginal writing is appended to the end, and the content is organized accordingly into four sections as

follows.

Part 1: Content for the Writing - Student, Envirenment, Intended Audience

When the student writer Mr. T first came to me in the caline chat room I wasn't well prepared for any college
essay materials o strategic tips beforehand; there were some examples I read from our class when specifically
addressing topic-by-topic adolescent writing, while it is quite different than customizing 4 tutring effort for a
real person/student writer. Mr. T gave me in a straightforward way the question prompt he wanted to work with
me, which asked about the reascn(s) of liking the program — rationale of applying, 0 is to say - and gradually
through reading his draft and constant on-screen correspandence | leamed that Mr. T is & local high school seaior
who's been practicing art in particular, looking for programs that could provide him sn education in artmuseum
ant discipline. He wrote from bome, be told me, and that we continued to type together during the two-hour
sessions: he modified the draft as I spoke, and | added/organized camments and suggestions using the remaining
space in the document. The overall (online) writing environment offered ws sufficient smount of freedom and
guidance o “luning” 1 the same time. Such semi-collaborative format Lasted through the other sessians later for

the Bext two weeks, too.

To answer this prompt, Mr. T certainly had to draw ingredients from his journey thus far and in particular

the bits he gol inspired artfully and by the University be was writing for. | commented he always (and should)
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